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Description: 

This is the F05 version. The newest update is included in the Spring 2006 version. The Action Research Paper (ARP) is a comprehensive and capstone assignment during the student teaching experience. A shorter version of the ARP is required in EDUC 555: Classroom Management for Children with Special and Regular Needs. 

Document Type: 

Project 

ARP Title and Statement of Problem

Introduction

Each of the following activities is designed to guide you through the key steps of an action research project. You will submit each component to both your University Reader (usually your University Supervisor) and to your Seminar Leader. The Seminar Leader counts punctuality on each activity as part of the seminar participation grade but does not normally provide specific feedback. The Reader, on the other hand, will provide detailed feedback on the activity before the next activity is due. Your final project will put these pieces together with an introductory essay and a table of content. Only this final project will be graded, so you will have an opportunity to make any changes recommended by the Reader BUT there will be very little time at the end of the marking period for the revision process so make any changes as soon as possible. You can talk to your Reader about reading additional drafts of any activity, but understand that additional drafts can be almost impossible to accommodate at the end of April so PLAN AHEAD!


You should also note that the timeline for the ARP is geared to start well before you “take over” as a full-time teacher. You and your cooperating teacher should talk about what aspects of the class you will be able to start with so you may begin implementing strategies the first week of March. If you decide to work on improving basic skills in Chemistry, for example, you can start working with one section of Chemistry weeks before you take over all four sections (this also provides a possible control group, which is enough to make this educational researcher’s heart go pitty-pat!), or if you want to improve the quality and quantity of the written work in your third grade class, you can ask to start taking over the morning language arts time before you start doing lesson plans for the other five hours of the day. It is important that your interventions are well underway before you take on full responsibility in the class – planning, teaching and grading do not leave a lot of extra time!

ARP Title and Problem Statement

Include the problem statement of your Action Research Paper. 
You may begin your problem statement as "The purpose of my Action Research Paper is to..."
Activity 1

ARP # 1 How do I fit in?

Compare your educational beliefs and experiences with the school and cooperating teacher(s) you will be working with. Use the CUA CF to guide your reflection. Identify at least 3 potential "dilemmas" that you believe will influence your experience during the semester. These will be revisited in the last activity as part of your transformative reflection activity. Include a discussion of the school philosophy, relevant curriculum decisions, issues of teacher autonomy, and school and community demographics. Ask your cooperating teacher what she/he thinks about the school and if the school has changed during her/his time there. 

You will have just completed your Personal Education Beliefs statement for the electronic portfolio, use it to make meaningful statements about your expectations and experiences. It is not unusual to see significant differences between your approach and that of the cooperating teacher. It is important to be able to describe these differences honestly but respectfully. This effort can help you understand the cooperating teacher and allow you to explain your own instructional decisions in a meaningful way, vital skills for a beginning teacher who hopes to try new strategies!

Activity 2

ARP # 2 What is happening?

Use the CUA CF to write detailed observations for two or three potential ARP topics. Each of the eight elements should be discussed. What issues concern you? Talk to the cooperating teacher and include his/her perspective. Identify at least one meaningful dilemma associated with each potential ARP topic. 

Elaborate in detail how each situation manifested itself in the classroom. Give at least one example you have documented for each behavior you have noted. Your examples should be specific and complete. What happened? Who was involved? Were there any patterns to behavior? How did your, the cooperating teacher's or the student's response affected the situation? Don’t forget to look for negative examples – when did the issue or problem not come up? Were different students involved? Was it at a different time of day, before or after a stressful event, at the end of the week?

Activity 3

ARP # 3 Why is it happening?

Identify one topic or issue that will represent the focus of your ARP. Write a problem statement describing that issue in terms of one or two MEASURABLE variables. (e.g., The project will examine methods of improving student foreign language vocabulary as measured on quizzes and in-class conversation .... The project will examine methods of reducing counterproductive student behaviors as measured by the number of "tattling" incidents … The project will examine methods of increasing student participation as measured by the number of student-generated questions per class…). Notice that none of these examples include a description of the strategies you are going to employ - chances are you aren't sure what those strategies are! It is essential, however, to identify what you are using as your measure of improvement BEFORE you begin any interventions. You must document/measure the initial conditions BEFORE you try any interventions. There will be a significant scoring penalty for any candidate who cannot produce pre/post data supporting their final conclusions - even if you conclude are that there was no meaningful change! Using at least 2(3 for graduate students) articles, justify why this topic has significant educational import in your class.

 
Create an Observation and Potential Cause table for your ARP issue. Your observations should be based on the "pre-intervention" condition. The table should be a summary of key points grouped in meaningful categories (.e.g., Academic behaviors, peer-based social behaviors, and adult-based social behaviors for a project on socialization of kindergarteners; conceptual knowledge, automated basic skills, and procedural knowledge for a project on academic achievement in math). You will then reflect on the causes listed, describing why you think they are likely or important. You should include information gleaned from relevant stakeholders (parents, cooperating teacher, resource specialists, department chair / grade team leader, etc) as well as citing at least 5 (7) practitioner or research journals. APA style citations for all articles should be included within the text and at the end of the activity (your overall project bibliography should be essentially done before you get to activity 7.)

Activity 4

ARP # 4 What to do?

Revisit the Observation and Potential Cause table written for ARP #3 adding a third column for potential strategies gathered from colleagues and literature to address each major grouping of observations. List all strategies that you considered and then explain which two or three you are choosing to implement. You should use the CF as a framework explaining your choice, including a discussion of relevant dilemmas. Is there a question, for example, concerning limited teacher time? Fairness? Stakeholder expectations? 

Include at least 8 (10) articles in your discussion. They can be used as initial sources of strategies or as justification for your choices. As before, proper APA style citations should be used within the text and in the activity bibliography.

While it seems as if this activity might happen in a vacuum, it is expected that you will be working closely with the Cooperating Teacher and the University Supervisor in the time between ARP #3 and #4. They are expected to help you choose the strategies that are most likely to be fruitful. Nothing in this section should be a surprise to your supervisor when he or she receives it!

Activity 5

ARP # 5 What happened?

Summarize implementations and impact of each instructional strategy. Each strategy used should have corresponding P-12 student artifacts. This section can be broken down into weekly observational journals, but must address all eight of the elements of the learning environment. Be sure to consider the impact on all stakeholders (target students, other students, you, the cooperating teacher, other teachers, parents or other community members, etc). Describe how each strategy was implemented with rich descriptions of student and teacher (your) behavior. Describe the impact of each strategy – including documentation through student work.

Discuss overall impact of project by repeating initial assessment measures. How does the “post” data compared to the initial conditions? You might find that you have no measurable change based on that initial goal, even if one or more of the strategies seemed to have positive results.

Activity 6

ARP # 6 What does it mean?


This last big section addresses the conclusions you can draw from your experience. Start with the impact on your students. Did you accomplish what you hoped to accomplish? How can you tell? Does that goal seem important in hindsight? What other outcomes did you see that you didn’t expect or didn’t think would be as important as they turned out to be? Did you end up concentrating on some other questions(s)? What would you do next if you were able to stay for another month? Use the CF to reflect on what happened and the impact on the students, including the dilemma identified in ARP #2 and at least one more dilemma that you recognized during the implementation stage or this final reflection.


After talking about the impact consider the impact of the ARP and entire student teaching experience on your own preparation as a teacher. Revisit your first activity – did your interaction with the cooperating teacher, the students and the school as a whole play out the way you were expecting? Has your educational belief system shifted in response to your experiences? What impact has the semester had on your desires and expectations for next year? Will you try to find a job in a school like your student teaching placement? Why or why not? What was the hardest thing you had to do this semester? What was much easier than you were expecting it to be?

Activity 7

ARP # 7 Putting it together

After you turn in ARP #6 you have approximately 1 week to turn in the completed ARP. You will need to add a title page, an introductory essay of a page or two introducing your topic and the major outline of the project, a table of contents, activities 1 – 5 with any changes recommended by your reader, a project bibliography, and any additional artifacts that you think support your work. You should receive ARP #6 in time to make any necessary changes and submit the entire package into LiveText. Understand that the ARP grade is based on this completed package and not the individual exercises you submit along the way, but you will NOT have much time at the end of the semester to make dramatic changes to any of the earlier activities so make them impressive to start and make any necessary revisions immediately – that way the final compilation with can be done in a couple of hours. Since you will also have the Electronic Portfolio due the following week there will not be time to ask for an extension. This work MUST be done on time. 

References

References

List your references using APA Publication Manual 5th ed. format.
Standards

Standards

	ACEI.1 
	Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students' development, acquisition of knowledge, and motivation.

	ACEI.2.a 
	...Central concepts, tools of inquiry, and structures of content--Candidates know, understand, and use the central concepts, tools of inquiry, and structures of content for students across the K-6 grades and can create meaningful learning experiences that develop students' competence in subject matter and skills for various developmental levels

	ACEI.3.a 
	...Integrating and applying knowledge for instruction-Candidates plan and implement instruction based on knowledge of students, learning theory, subject matter, curricular goals, and community

	ACEI.3.b 
	...Adaptation to diverse students--Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students

	ACEI.3.c 
	...Development of critical thinking, problem solving, performance skills--Candidates understand and use a variety of teaching strategies that encourage elementary students' development of critical thinking, problem solving, and performance skills

	ACEI.3.d 
	...Active engagement in learning--Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self motivation, and positive social interaction and to create supportive learning environments

	ACEI.4 
	ASSESSMENT for instruction--Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.

	ACEI.5.b 
	...Reflection and evaluation-Candidates are aware of and reflect on their practice in light of research on teaching and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students, parents, and other professionals in the learning community and actively seek out opportunities to grow professionally

	ACTFL.3.a 
	Candidates demonstrate an understanding of language acquisition at various developmental levels and use this knowledge to create a supportive classroom learning environment that includes target language input and opportunities for negotiation of meaning and meaningful interaction.

	ACTFL.3.b 
	Candidates develop a variety of instructional practices that reflect language outcomes and articulated program models and address the needs of diverse language learners.

	ACTFL.4.c 
	Candidates use standards and curricular goals to evaluate, select, adapt, and design instructional materials.

	ACTFL.5.a 
	Candidates believe that assessment is ongoing, and they demonstrate knowledge of multiple ways of assessment that are age- and level-appropriate by implementing purposeful measures.

	ACTFL.5.b 
	Candidates reflect on the results of student assessments, adjust instruction accordingly, analyze the results of assessments, and use success and failure to determine the direction of instruction.

	ACTFL.5.c 
	Candidates interpret and report the results of student performances to all stakeholders and provide opportunity for discussion.

	ACTFL.6.a 
	Candidates engage in professional development opportunities that strengthen their own linguistic and cultural competence and promote reflection on practice.

	ACTFL.6.b 
	Candidates know the value of foreign language learning to the overall success of all students and understand that they will need to become advocates with students, colleagues, and members of the community to promote the field.

	INTASC.1 
	STANDARD: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

	INTASC.1.A 
	K: The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches. 

	INTASC.1.B 
	K: The teacher understands how students' conceptual frameworks and their misconceptions for an area of knowledge can influence their learning. 

	INTASC.1.C 
	K: The teacher can relate his/her disciplinary knowledge to other subject areas. 

	INTASC.1.F 
	D: The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to everyday life. 

	INTASC.1.G 
	D: The teacher is committed to continuous learning and engages in professional discourse about subject matter knowledge and children's learning of the discipline. 

	INTASC.1.H 
	P: The teacher effectively uses multiple representations and explanations of disciplinary concepts that capture key ideas and link them to students' prior understandings. 

	INTASC.1.I 
	P: The teacher can represent and use differing viewpoints, theories, 'ways of knowing' and methods of inquiry in his/her teaching of subject matter concepts. 

	INTASC.2 
	STANDARD: The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social and personal development.

	INTASC.2.A 
	K: The teacher understands how learning occurs--how students construct knowledge, acquire skills, and develop habits of mind--and knows how to use instructional strategies that promote student learning. 

	INTASC.2.B 
	K: The teacher understands that students' physical, social, emotional, moral and cognitive development influence learning and knows how to address these factors when making instructional decisions. 

	INTASC.2.D 
	D: The teacher appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence and competence. 

	INTASC.2.E 
	D: The teacher is disposed to use students' strengths as a basis for growth, and their errors as an opportunity for learning. 

	INTASC.2.F 
	P: The teacher assesses individual and group performance in order to design instruction that meets learners' current needs in each domain (cognitive, social, emotional, moral, and physical) and that leads to the next level of development. 

	INTASC.2.G 
	P: The teacher stimulates student reflection on prior knowledge and links new ideas to already familiar ideas, making connections to students' experiences, providing opportunities for active engagement, manipulation, and testing of ideas and materials, and encouraging students to assume responsibility for shaping their learning tasks. 

	INTASC.2.H 
	P: The teacher accesses students' thinking and experiences as a basis for instructional activities by, for example, encouraging discussion, listening and responding to group interaction, and eliciting samples of student thinking orally and in writing. 

	INTASC.3 
	STANDARD: The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	INTASC.3.A 
	K: The teacher understands and can identify differences in approaches to learning and performance, including different learning styles, multiple intelligences, and performance modes, and can design instruction that helps use students' strengths as the basis for growth. 

	INTASC.3.F 
	D: The teacher believes that all children can learn at high levels and persists in helping all children achieve success. 

	INTASC.3.K 
	P: The teacher identifies and designs instruction appropriate to students' stages of development, learning styles, strengths, and needs. 

	INTASC.3.L 
	P: The teacher uses teaching approaches that are sensitive to the multiple experiences of learners and that address different learning and performance modes. 

	INTASC.3.Q 
	P: The teacher creates a learning community in which individual differences are respected. 

	INTASC.4 
	STANDARD: The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills.

	INTASC.4.A 
	K: The teacher understands the cognitive processes associated with various kinds of learning (e.g. critical and creative thinking, problem structuring and problem solving, invention, memorization and recall) and how these processes can be stimulated. 

	INTASC.4.B 
	K: The teacher understands principles and techniques, along with advantages and limitations, associated with various instructional strategies (e.g. cooperative learning, direct instruction, discovery learning, whole group discussion, independent study, interdisciplinary instruction). 

	INTASC.4.D 
	D: The teacher values the development of students' critical thinking, independent problem solving, and performance capabilities. 

	INTASC.4.E 
	D: The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to student responses, ideas, and needs. 

	INTASC.4.F 
	P: The teacher carefully evaluates how to achieve learning goals, choosing alternative teaching strategies and materials to achieve different instructional purposes and to meet student needs (e.g. developmental stages, prior knowledge, learning styles, and interests). 

	INTASC.4.G 
	P: The teacher uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help student assume responsibility for identifying and using learning resources. 

	INTASC.4.H 
	P: The teacher constantly monitors and adjusts strategies in response to learner feedback. 

	INTASC.4.I 
	P: The teacher varies his or her role in the instructional process (e.g. instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of students. 

	INTASC.4.J 
	P: The teacher develops a variety of clear, accurate presentations and representations of concepts, using alternative explanations to assist students' understanding and presenting diverse perspectives to encourage critical thinking. 

	INTASC.5 
	STANDARD: The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	INTASC.5.A 
	K: The teacher can use knowledge about human motivation and behavior drawn from the foundational sciences of psychology, anthropology, and sociology to develop strategies for organizing and supporting individual and group work. 

	INTASC.5.E 
	K: The teacher recognizes factors and situations that are likely to promote or diminish intrinsic motivation, and knows how to help students become self-motivated. 

	INTASC.5.J 
	D: The teacher is committed to the continuous development of individual students' abilities and considers how different motivational strategies are likely to encourage this development for each student. 

	INTASC.7 
	STANDARD: The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals. 

	INTASC.7.A 
	K: The teacher understands learning theory, subject matter, curriculum development, and student development and knows how to use this knowledge in planning instruction to meet curriculum goals. 

	INTASC.7.B 
	K: The teacher knows how to take contextual considerations (instructional materials, individual student interests, needs, and aptitudes, and community resources) into account in planning instruction that creates an effective bridge between curriculum goals and students' experiences. 

	INTASC.7.C 
	K: The teacher knows when and how to adjust plans based on student responses and other contingencies. 

	INTASC.7.D 
	D: The teacher values both long term and short term planning. 

	INTASC.7.G 
	P: As an individual and a member of a team, the teacher selects and creates learning experiences that are appropriate for curriculum goals, relevant to learners, and based upon principles of effective instruction (e.g. that activate students' prior knowledge, anticipate preconceptions, encourage exploration and problem-solving, and build new skills on those previously acquired). 

	INTASC.7.H 
	P: The teacher plans for learning opportunities that recognize and address variation in learning styles and performance modes. 

	INTASC.7.I 
	P: The teacher creates lessons and activities that operate at multiple levels to meet the developmental and individual needs of diverse learners and help each progress. 

	INTASC.8 
	STANDARD: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner.

	INTASC.8.E 
	D: The teacher is committed to using assessment to identify student strengths and promote student growth rather than to deny students access to learning opportunities. 

	INTASC.8.F 
	P: The teacher appropriately uses a variety of formal and informal assessment techniques (e.g. observation, portfolios of student work, teacher-made tests, performance tasks, projects, student self-assessments, peer assessment, and standardized tests) to enhance her or his knowledge of learners, evaluate students' progress and performances, and modify teaching and learning strategies. 

	INTASC.8.I 
	P: The teacher evaluates the effect of class activities on both individuals and the class as a whole, collecting information through observation of classroom interactions, questioning, and analysis of student work. 

	INTASC.8.J 
	P: The teacher monitors his or her own teaching strategies and behavior in relation to student success, modifying plans and instructional approaches accordingly. 

	INTASC.8.K 
	P: The teacher maintains useful records of student work and performance and can communicate student progress knowledgeably and responsibly, based on appropriate indicators, to students, parents, and other colleagues. 

	INTASC.9 
	STANDARD: The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

	INTASC.9.A 
	K: The teacher understands methods of inquiry that provide him/her with a variety of self- assessment and problem-solving strategies for reflecting on his/her practice, its influences on students' growth and learning, and the complex interactions between them. 

	INTASC.9.B 
	K: The teacher is aware of major areas of research on teaching and of resources available for professional learning (e.g. professional literature, colleagues, professional associations, professional development activities). 

	INTASC.9.C 
	D: The teacher values critical thinking and self-directed learning as habits of mind. 

	INTASC.9.D 
	D: The teacher is committed to reflection, assessment, and learning as an ongoing process. 

	INTASC.9.E 
	D: The teacher is willing to give and receive help. 

	INTASC.9.F 
	D: The teacher is committed to seeking out, developing, and continually refining practices that address the individual needs of students. 

	INTASC.9.H 
	P: The teacher uses classroom observation, information about students, and research as sources for evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice. 

	INTASC.9.I 
	P: The teacher seeks out professional literature, colleagues, and other resources to support his/her own development as a learner and a teacher. 

	INTASC.9.J 
	P: The teacher draws upon professional colleagues within the school and other professional arenas as supports for reflection, problem-solving and new ideas, actively sharing experiences and seeking and giving feedback. 

	NAEYC.1.1 
	... Use knowledge of how children develop and learn to provide opportunities that support the physical, social, emotional, language, cognitive, and aesthetic development of all young children from birth through age eight

	NAEYC.1.2 
	... Use knowledge of how young children differ in their development and approaches to learning to support the development and learning of individual children

	NAEYC.1.2.1 
	... o Demonstrate understanding of the conditions that affect children's development and learning, including risk factors, developmental variations, and developmental patterns of specific disabilities

	NAEYC.1.2.2 
	... o Create and modify environments and experiences to meet the individual needs of all children, including children with disabilities, developmental delays, and special abilities

	NAEYC.1.3 
	... Apply knowledge of cultural and linguistic diversity and the significance of socio-cultural and political contexts for development and learning, and recognize that children are best understood in the contexts of family, culture, and society

	NAEYC.1.3.2 
	... o Affirm and respect culturally and linguistically diverse children, support home language preservation, and promote anti-bias approaches through the creation of learning environments and experiences

	NAEYC.2.1 
	... Plan and implement developmentally appropriate curriculum and instructional practices based on knowledge of individual children, the community, and curriculum goals and content

	NAEYC.2.1.1 
	... o Use and explain the rationale for developmentally appropriate methods that include play, small group projects, open-ended questioning, group discussion, problem solving, cooperative learning, and inquiry experiences to help young children develop intellectual curiosity, solve problems, and make decisions.

	NAEYC.2.1.2 
	... o Use a variety of strategies to encourage children's physical, social, emotional, aesthetic, and cognitive development

	NAEYC.2.1.3 
	... o Demonstrate current knowledge of and ability to develop and implement meaningful, integrated learning experiences, using the central concepts and tools of inquiry in curriculum content areas including language and literacy, mathematics, science, health, safety, nutrition, social studies, art, music, drama, and movement

	NAEYC.2.1.4 
	... o Develop and implement an integrated curriculum that focuses on children's needs and interests and takes into account culturally valued content and children's home experiences

	NAEYC.2.1.5 
	... o Create, evaluate, and select developmentally appropriate materials, equipment, and environments

	NAEYC.2.1.7 
	... o Develop and evaluate topics of study in terms of conceptual soundness, significance, and intellectual integrity

	NAEYC.2.1.8 
	... o Adapt strategies and environments to meet the specific needs of all children, including those with disabilities, developmental delays, or special abilities

	NAEYC.2.2 
	... Use individual and group guidance and problem-solving techniques to develop positive and supportive relationships with children, to encourage positive social interaction among children, to promote positive strategies of conflict resolution, and to develop personal self-control, self-motivation, and self-esteem

	NAEYC.2.4 
	... Establish and maintain physically and psychologically safe and healthy learning environments for children

	NAEYC.2.4.1 
	... o Demonstrate understanding of the influence of the physical setting, schedule, routines, and transitions on children and use these experiences to promote children's development and learning

	NAEYC.2.4.2 
	... o Demonstrate understanding of the developmental consequences of stress and trauma, protective factors and resilience, and the development of mental health, and the importance of supportive relationships

	NAEYC.4.1 
	... Use informal and formal assessment strategies to plan and individualize curriculum and teaching practices

	NAEYC.4.1.1 
	... o Observe, record, and assess young children's development and learning and engage children in self-assessment for the purpose of planning appropriate programs, environments, and interactions, and adapting for individual differences

	NAEYC.4.1.2 
	... o Develop and use authentic, performance-based assessments of children's learning to assist in planning and to communicate with children and parents

	NAEYC.4.1.4 
	... o Select, evaluate, and interpret formal, standardized assessment instruments and information used in the assessment of children, and integrate authentic classroom assessment data with formal assessment information

	NAEYC.5.1 
	... Reflect on their practices, articulate a philosophy and rationale for decisions, continually self-assess and evaluate the effects of their choices and actions on others (young children, parents, and other professionals) as a basis for program planning and modification, and continuing professional development

	NAEYC.5.5 
	... Actively seek out opportunities to grow professionally by locating and using appropriate professional literature, organizations, resources, and experiences to inform and improve practice

	NAEYC.6.1 
	... Observe and participate under supervision of qualified professionals in a variety of settings in which young children, from birth through age eight, are served (such as public and private; centers, schools, and community agencies)

	NAEYC.6.2 
	... Work effectively over time with children of diverse ages (infants, toddlers, pre-schoolers, or primary school-age), with children with diverse abilities, with children reflecting culturally and linguistically diverse family systems

	NAEYC.6.3 
	... Demonstrate ability to work effectively during full-time (totally at least 300 clock hours) supervised student teaching and/or practica experiences in at least two different settings, serving children of two different age groups (infant/toddler, preprimary, or primary age) and with varying abilities

	NCTE.2.1 
	...demonstrate a respect for the worth and contributions of all learners;

	NCTE.2.3 
	...engage in reflective practice and pursue continued professional growth and collaboration with colleagues;

	NCTE.3.7.1 
	...use major sources of research and theory (i.e., books, periodicals, reports, proceedings of professional conferences, videotapes, electronic and non-electronic data bases) to understand the relationship between research and practice; 

	NCTE.3.7.2 
	...use teacher-researcher models of classroom inquiry; 

	NCTE.4.1 
	...examine, evaluate, and select resources, such as textbooks, other print materials, video, film, recordings, and software which support the teaching of English language arts; 

	NCTE.4.2 
	...design instruction to meet the needs of all students and provide for students' continuous progress and success; 

	NSTA.1.D 
	...Apply mathematics in problem-solving and scientific investigation.

	NSTA.6.A 
	...Develop coherent, meaningful goals, plans, and materials and find resources.

	NSTA.6.B 
	...Relate plans and resources to professionally developed state and national standards, including the National Science Education Standards.

	NSTA.8.A 
	...Align science goals, instruction and outcomes.

	NSTA.8.B 
	...Know and use a variety of contemporary science assessment strategies to determine preK-12 student needs and levels of learning and development.


Assessment

Assessment Instrument

The Action Research Paper will be evaluated using the following scoring guide:

ARP Scoring Guide
ARP Scoring Guide

by Agnes Nagy-Rado

hide properties
edit properties 

Description: 

This scoring guide is a comprehensive assessment instrument for the Action Research Paper. 

Document Type: 

Assessment 

ARP Assessment

Context

This Action Research Paper is written during the student teaching experience. This capstone project that builds on the use of CUA's Conceptual Framework is completed by Early Childhood, Elementary, and Secondary Education candidates.
Purpose

This paper is designed to encourage candidates to integrate their field experience with their knowledge base in order to analyze their impact on their P-12 students. In addition candidates will demonstrate their ability to be reflective in problem-solving situations.  Candidates identify and analyze a problematic situation and conduct a literature review to generate possible solution strategies. Student teachers also try out those research-based solutions strategies with their students. Finally candidates prepare a written summary report of their experience including a thorough analysis of pre and post P-12 student data collected. Candidates use the CUA Conceptual Framework to reflect upon their experiences and the lessons learned in this project. The process of this paper is also intended to promote an understanding of a teacher as a life long learner.
Assessor

The Action Research Paper is evaluated by the student teaching seminar instructor and CUA supervisor. Cooperating teachers are encouraged to provide feedback on the ARP also. 
ARP Assessment Instrument

	ARP Assessment Instrument

	
	Exceeding Expectation (3 pts) 
	Meeting Expectation (2 pts) 
	Acquiring Skill (1 pt) 

	Description of Situation (1A-1B) (1, 12%)
ACEI.5.a NAEYC-INI-3b NAEYC-INI-3c NCTE.3.7.2 NSTA.1.D 
	Describes in rich details the setting and circumstances of the student teaching experience. 
Clearly and concisely describes the problem or issue being addressed.
	Briefly but adequately describes the circumstances of the student teaching experience. 
The problem of the ARP can be inferred but may not be clearly explained.
	The description of the setting and circumstances of the student teaching experience are not detailed enough for the reader to understand the specific nature of the site. 
The problem of the ARP is not clear.

	Reflective Analysis of Situation (1C) (1, 12%)
ACEI.5.b NAEYC-INI-4 NCTE.3.7.2 NSTA.1.D 
	Provides a clear explanation for why the topic is important and worthy of exploration. Gives a concise overview of the problem that reflects an awareness and analysis of the situation from the standpoint of the eight elements of the learning environment and all three components of decision-making.
	Explains adequately why the topic is important. The overview of the problem includes some consideration of the eight elements of the learning environment and three components of decision-making.
	Fails to address the importance of the topic or issue of the ARP. The reflective framework (elements of the learning environment and components of decision-making) is not used in the overview of the problem.

	Description of Data Collected (1B-1C) (1, 12%)
ACEI.5.a NAEYC-INI-3b NCTE.3.7.2 NSTA.1.D 
	Clearly describes how pre and post P-12 student data were collected to document the problem. Observational data are collected in the context of the eight elements of the learning environment and involves both positive and negative incidents.
	Provides some information about data collection to document problem. Observational data are discussed using some of the elements of the learning environment.
	Does not describe how data were collected to document the problem. Observational data are not discussed in terms of the eight elements of the learning environment.

	Analysis of Data Collected (1C-2A-2B-3A-3B) (1, 12%)
ACEI.4 NAEYC-INI-4 
	Analyzes pre and post P-12 student data in terms of the eight elements of the learning environment. Generates a comprehensive list of plausible solutions (identified in the literature) that are clearly related to causes and effects of the problems. Formulates a practical set of advantages and disadvantages to all solutions that acknowledges cost and benefits.
	Analyzes pre and post P-12 student data in terms of some of the elements of the learning environment. Generates an adequate list of plausible solutions most of which are related to causes and effects of the problem. Some advantages and disadvantages of most of the solutions are discussed. 
	Does not use the eight elements of the learning environment in the P-12 data analysis. The list of plausible solution strategies is not adequate and related to causes and effects of the problem. The advantages and disadvantages of solutions are not addressed. 

	Solution Trials (3A-3B-4A-4B) (1, 12%)
ACEI.1 ACEI.2.a ACEI.3.a ACEI.3.b ACEI.3.d NAEYC-INI-4 
	Clearly describes steps taken to implement solution strategies. Documents and evaluates effects of solution strategies using components of decision-making. Draws conclusions from results to suggest: (a) other possible steps (refinement/revision) and (b) general practice.
	Describes adequately the implementation of the solutions strategies. Documents and evaluates effects of the solution strategies using one or more components of decision-making. Draws some conclusions from results to suggest other possible steps for refinement and revision.
	It is not clear how solution strategies were implemented. The effects of solution strategies are not evaluated using the three components of decision-making. Does not draw conclusions from results to recommend other possible ways for refinement or revision.

	Literature Review (throughout text) (1, 12%)
ACEI.3.c NAEYC-INI-4 
	Introduces relevant literature to address all aspects of the problem and shows evidence of critical evaluation of the literature including competing viewpoints. Relates literature to the eight elements of the learning environment, dilemmas of education, or components of decision-making. Uses relevant research to support the use of solutions strategies proposed, implemented, and evaluated. Uses research to help explain and interpret the findings.
	Many aspects of the problem are addressed in the literature review including some competing viewpoints. The literature review is related to some of the eight elements of the learning environment, dilemmas of education, or components of decision-making. The use of at least 2 solution strategies is supported by relevant research. May not use research to help explain and interpret the findings.
	The literature review is a list of articles summarized one after the other. The literature review does not address important aspects of the problem and does not show evidence of critical evaluation of the literature. The literature is not reviewed based on the eight elements of the learning environment, dilemmas of education, or the three components of decision-making. The use of solution strategies is not supported by the literature review. The research reviewed is not helpful in interpreting the findings.

	Overall Transformative Reflections on Situation (Conclusion) (5A) (1, 12%)
ACEI.4 ACEI.5.b ACEI.5.d NAEYC-INI-5a NAEYC-INI-5c NAEYC-INI-5d NAEYC-INI-5e 
	Thoughtfully re-evaluates own perspective. Articulates a consistent philosophy with scholarly support that is illustrated by examples from action research project and coursework. Draws explicit and significant connections between changes in thinking and personal teaching philosophy to plan for future practice.
	Own perspective is slightly changed. Articulated philosophy is supported by some research. Considerable change in thinking and personal educational philosophy is detected, and a few major connections are made to future practice.
	Does not re-evaluate own perspective. The articulated philosophy is not supported by research. No significant change in thinking or personal educational philosophy is apparent or documented.

	Style and Form (throughout text including References) (1, 12%)
	Expresses ideas clearly, coherently, and concisely. Logically organizes paper. Avoids redundancy by using effective transitions. Uses formal language and avoids using “you,” slang, and contractions. Refers to all sources listed in bibliography. Uses appropriate APA style format. Uses correct syntax, punctuation, spelling, and consistent verb tense.
	Most ideas are expressed clearly but not always concisely. Some redundancy and ineffective transition may be present. The organization of the paper allows the reader to follow the train of thought. Formal language is used most of the time, however, informal phrases and usage can be observed. All sources are cited from text and alphabetized. APA style format is used with few errors. Syntax, punctuation, spelling, and verb tense are mostly correct.
	It is difficult to understand many ideas. Paper is not organized. Language use is redundant. Informal language is used. Not all sources are listed in bibliography. Not all sources are alphabetized. Many errors in syntax, punctuation, spelling, and verb tense.


edit
Standards

	ACEI.1 
	Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students' development, acquisition of knowledge, and motivation.

	ACEI.2.a 
	...Central concepts, tools of inquiry, and structures of content--Candidates know, understand, and use the central concepts, tools of inquiry, and structures of content for students across the K-6 grades and can create meaningful learning experiences that develop students' competence in subject matter and skills for various developmental levels

	ACEI.3.a 
	...Integrating and applying knowledge for instruction-Candidates plan and implement instruction based on knowledge of students, learning theory, subject matter, curricular goals, and community

	ACEI.3.b 
	...Adaptation to diverse students--Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students

	ACEI.3.c 
	...Development of critical thinking, problem solving, performance skills--Candidates understand and use a variety of teaching strategies that encourage elementary students' development of critical thinking, problem solving, and performance skills

	ACEI.3.d 
	...Active engagement in learning--Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self motivation, and positive social interaction and to create supportive learning environments

	ACEI.4 
	ASSESSMENT for instruction--Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.

	ACEI.5.a 
	...Practices and behaviors of developing career teachers-Candidates understand and apply practices and behaviors that are characteristic of developing career teachers

	ACEI.5.b 
	...Reflection and evaluation-Candidates are aware of and reflect on their practice in light of research on teaching and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students, parents, and other professionals in the learning community and actively seek out opportunities to grow professionally

	ACEI.5.d 
	...Collaboration with colleagues and the community-Candidates foster relationships with school colleagues and agencies in the larger community to support students' learning and well-being.

	ACTFL.3.b 
	Candidates develop a variety of instructional practices that reflect language outcomes and articulated program models and address the needs of diverse language learners.

	ACTFL.4.b 
	Candidates integrate the Standards for Foreign Language Learning in the 21st Century and their state standards into language instruction.

	ACTFL.5.a 
	Candidates believe that assessment is ongoing, and they demonstrate knowledge of multiple ways of assessment that are age- and level-appropriate by implementing purposeful measures.

	ACTFL.5.b 
	Candidates reflect on the results of student assessments, adjust instruction accordingly, analyze the results of assessments, and use success and failure to determine the direction of instruction.

	ACTFL.5.c 
	Candidates interpret and report the results of student performances to all stakeholders and provide opportunity for discussion.

	ACTFL.6 
	STANDARD: Professionalism

	INTASC.1 
	STANDARD: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

	INTASC.1.A 
	K: The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches. 

	INTASC.1.B 
	K: The teacher understands how students' conceptual frameworks and their misconceptions for an area of knowledge can influence their learning. 

	INTASC.1.C 
	K: The teacher can relate his/her disciplinary knowledge to other subject areas. 

	INTASC.1.F 
	D: The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to everyday life. 

	INTASC.1.G 
	D: The teacher is committed to continuous learning and engages in professional discourse about subject matter knowledge and children's learning of the discipline. 

	INTASC.1.H 
	P: The teacher effectively uses multiple representations and explanations of disciplinary concepts that capture key ideas and link them to students' prior understandings. 

	INTASC.1.I 
	P: The teacher can represent and use differing viewpoints, theories, 'ways of knowing' and methods of inquiry in his/her teaching of subject matter concepts. 

	INTASC.2 
	STANDARD: The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social and personal development.

	INTASC.2.A 
	K: The teacher understands how learning occurs--how students construct knowledge, acquire skills, and develop habits of mind--and knows how to use instructional strategies that promote student learning. 

	INTASC.2.B 
	K: The teacher understands that students' physical, social, emotional, moral and cognitive development influence learning and knows how to address these factors when making instructional decisions. 

	INTASC.2.D 
	D: The teacher appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence and competence. 

	INTASC.2.E 
	D: The teacher is disposed to use students' strengths as a basis for growth, and their errors as an opportunity for learning. 

	INTASC.2.F 
	P: The teacher assesses individual and group performance in order to design instruction that meets learners' current needs in each domain (cognitive, social, emotional, moral, and physical) and that leads to the next level of development. 

	INTASC.2.G 
	P: The teacher stimulates student reflection on prior knowledge and links new ideas to already familiar ideas, making connections to students' experiences, providing opportunities for active engagement, manipulation, and testing of ideas and materials, and encouraging students to assume responsibility for shaping their learning tasks. 

	INTASC.2.H 
	P: The teacher accesses students' thinking and experiences as a basis for instructional activities by, for example, encouraging discussion, listening and responding to group interaction, and eliciting samples of student thinking orally and in writing. 

	INTASC.3 
	STANDARD: The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	INTASC.3.A 
	K: The teacher understands and can identify differences in approaches to learning and performance, including different learning styles, multiple intelligences, and performance modes, and can design instruction that helps use students' strengths as the basis for growth. 

	INTASC.3.F 
	D: The teacher believes that all children can learn at high levels and persists in helping all children achieve success. 

	INTASC.3.K 
	P: The teacher identifies and designs instruction appropriate to students' stages of development, learning styles, strengths, and needs. 

	INTASC.3.L 
	P: The teacher uses teaching approaches that are sensitive to the multiple experiences of learners and that address different learning and performance modes. 

	INTASC.3.Q 
	P: The teacher creates a learning community in which individual differences are respected. 

	INTASC.4 
	STANDARD: The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills.

	INTASC.4.A 
	K: The teacher understands the cognitive processes associated with various kinds of learning (e.g. critical and creative thinking, problem structuring and problem solving, invention, memorization and recall) and how these processes can be stimulated. 

	INTASC.4.B 
	K: The teacher understands principles and techniques, along with advantages and limitations, associated with various instructional strategies (e.g. cooperative learning, direct instruction, discovery learning, whole group discussion, independent study, interdisciplinary instruction). 

	INTASC.4.D 
	D: The teacher values the development of students' critical thinking, independent problem solving, and performance capabilities. 

	INTASC.4.E 
	D: The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to student responses, ideas, and needs. 

	INTASC.4.F 
	P: The teacher carefully evaluates how to achieve learning goals, choosing alternative teaching strategies and materials to achieve different instructional purposes and to meet student needs (e.g. developmental stages, prior knowledge, learning styles, and interests). 

	INTASC.4.G 
	P: The teacher uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help student assume responsibility for identifying and using learning resources. 

	INTASC.4.H 
	P: The teacher constantly monitors and adjusts strategies in response to learner feedback. 

	INTASC.4.I 
	P: The teacher varies his or her role in the instructional process (e.g. instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of students. 

	INTASC.4.J 
	P: The teacher develops a variety of clear, accurate presentations and representations of concepts, using alternative explanations to assist students' understanding and presenting diverse perspectives to encourage critical thinking. 

	INTASC.5 
	STANDARD: The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	INTASC.5.A 
	K: The teacher can use knowledge about human motivation and behavior drawn from the foundational sciences of psychology, anthropology, and sociology to develop strategies for organizing and supporting individual and group work. 

	INTASC.5.E 
	K: The teacher recognizes factors and situations that are likely to promote or diminish intrinsic motivation, and knows how to help students become self-motivated. 

	INTASC.5.J 
	D: The teacher is committed to the continuous development of individual students' abilities and considers how different motivational strategies are likely to encourage this development for each student. 

	INTASC.7 
	STANDARD: The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals. 

	INTASC.7.A 
	K: The teacher understands learning theory, subject matter, curriculum development, and student development and knows how to use this knowledge in planning instruction to meet curriculum goals. 

	INTASC.7.B 
	K: The teacher knows how to take contextual considerations (instructional materials, individual student interests, needs, and aptitudes, and community resources) into account in planning instruction that creates an effective bridge between curriculum goals and students' experiences. 

	INTASC.7.C 
	K: The teacher knows when and how to adjust plans based on student responses and other contingencies. 

	INTASC.7.D 
	D: The teacher values both long term and short term planning. 

	INTASC.7.G 
	P: As an individual and a member of a team, the teacher selects and creates learning experiences that are appropriate for curriculum goals, relevant to learners, and based upon principles of effective instruction (e.g. that activate students' prior knowledge, anticipate preconceptions, encourage exploration and problem-solving, and build new skills on those previously acquired). 

	INTASC.7.H 
	P: The teacher plans for learning opportunities that recognize and address variation in learning styles and performance modes. 

	INTASC.7.I 
	P: The teacher creates lessons and activities that operate at multiple levels to meet the developmental and individual needs of diverse learners and help each progress. 

	INTASC.8 
	STANDARD: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner.

	INTASC.8.E 
	D: The teacher is committed to using assessment to identify student strengths and promote student growth rather than to deny students access to learning opportunities. 

	INTASC.8.F 
	P: The teacher appropriately uses a variety of formal and informal assessment techniques (e.g. observation, portfolios of student work, teacher-made tests, performance tasks, projects, student self-assessments, peer assessment, and standardized tests) to enhance her or his knowledge of learners, evaluate students' progress and performances, and modify teaching and learning strategies. 

	INTASC.8.I 
	P: The teacher evaluates the effect of class activities on both individuals and the class as a whole, collecting information through observation of classroom interactions, questioning, and analysis of student work. 

	INTASC.8.J 
	P: The teacher monitors his or her own teaching strategies and behavior in relation to student success, modifying plans and instructional approaches accordingly. 

	INTASC.8.K 
	P: The teacher maintains useful records of student work and performance and can communicate student progress knowledgeably and responsibly, based on appropriate indicators, to students, parents, and other colleagues. 

	INTASC.9 
	STANDARD: The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

	INTASC.9.A 
	K: The teacher understands methods of inquiry that provide him/her with a variety of self- assessment and problem-solving strategies for reflecting on his/her practice, its influences on students' growth and learning, and the complex interactions between them. 

	INTASC.9.B 
	K: The teacher is aware of major areas of research on teaching and of resources available for professional learning (e.g. professional literature, colleagues, professional associations, professional development activities). 

	INTASC.9.C 
	D: The teacher values critical thinking and self-directed learning as habits of mind. 

	INTASC.9.D 
	D: The teacher is committed to reflection, assessment, and learning as an ongoing process. 

	INTASC.9.E 
	D: The teacher is willing to give and receive help. 

	INTASC.9.F 
	D: The teacher is committed to seeking out, developing, and continually refining practices that address the individual needs of students. 

	INTASC.9.H 
	P: The teacher uses classroom observation, information about students, and research as sources for evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice. 

	INTASC.9.I 
	P: The teacher seeks out professional literature, colleagues, and other resources to support his/her own development as a learner and a teacher. 

	INTASC.9.J 
	P: The teacher draws upon professional colleagues within the school and other professional arenas as supports for reflection, problem-solving and new ideas, actively sharing experiences and seeking and giving feedback. 

	NAEYC-INI.3b 
	> Knowing about and using observation, documentation, and other appropriate assessment tools and approaches

	NAEYC-INI.3c 
	> Understanding and practicing responsible assessment

	NAEYC-INI.4 
	STANDARD: TEACHING AND LEARNING -- Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promote positive development and learning for all young children.

	NAEYC-INI.5a 
	> Identifying and involving oneself with the early childhood field

	NAEYC-INI.5c 
	> Engaging in continuous, collaborative learning to inform practice

	NAEYC-INI.5d 
	> Integrating knowledgeable, reflective, and critical perspectives on early education

	NAEYC-INI.5e 
	> Engaging in informed advocacy for children and the profession.

	NCSS.1.1 
	THEME ONE -- Culture and Cultural Diversity: Social Studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Culture and Cultural Diversity. Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of culture and cultural diversity. 

	NCSS.1.5 
	THEME FIVE -- Individuals, Groups and Institutions: Social Studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Individuals, Groups, and Institutions. Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of interactions among Individuals, Groups, and Institutions.

	NCSS.1.9 
	THEME NINE -- Global Connections: Social Studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Global Connections. Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of global connections and interdependence.

	NCTE. 
	

	NCTE.1.2 
	...gain knowledge and skills through on-campus and field experiences designed to promote knowledge of theory and practice in English language arts; 

	NCTE.2.3 
	...engage in reflective practice and pursue continued professional growth and collaboration with colleagues;

	NCTE.3.2 
	The program prepares the candidate in the practices of oral, visual, and written literacy; as a result...

	NCTE.3.7.1 
	...use major sources of research and theory (i.e., books, periodicals, reports, proceedings of professional conferences, videotapes, electronic and non-electronic data bases) to understand the relationship between research and practice; 

	NCTE.3.7.2 
	...use teacher-researcher models of classroom inquiry; 

	NCTE.4.1 
	...examine, evaluate, and select resources, such as textbooks, other print materials, video, film, recordings, and software which support the teaching of English language arts; 

	NSTA.1.D 
	...Apply mathematics in problem-solving and scientific investigation.

	NSTA.10.C 
	...Engage in reflective practices and make continuous efforts to improve in practice.


